African Americans and Islam: What’s in a Name?

By Joan Brodsky Schur

Overview
The topic of this lesson is the ways in which Muslim identity is conveyed through the use of Muslim names and why this became important especially to African Americans. Today African Americans are estimated to comprise more than approximately one third of the American Muslim population. While most students are aware of the prevalence of Muslim names in the African American community, few understand their meaning in Arabic or significance in Islam.  Through analyzing primary source documents students begin to understand what it meant for enslaved African Muslims to be deprived of their history and identities when they were forcibly renamed by their masters.  To help students understand the magnitude of this loss, students investigate the origins of their own first and last names.  Students then learn about the meanings of many Muslim names through which they can be introduced to various aspects of Muslim history and the Islamic faith.

While enslaved African Muslims were prohibited from establishing institutions needed to perpetuate their faith, a later generation of African Americans succeeded in doing so. In a timeline activity students research the contributions of a variety of African American Muslims to trace the origins, development and growth of Islam among African Americans.

Objectives:

· To better appreciate the diversity of American faiths.

· To learn about the earliest Muslim settlers in colonial America —Muslim Africans who were enslaved. 

· To understand the origins and impact of the Nation of Islam on the development of Islam in America.

· To understand the pivotal role Malcolm X played in bringing most African American Muslims into mainstream Islam.

· To analyze and assess the meaning of primary source documents.

Activities:

Activity 1: Learning About Your Own Name -- A Family Research Activity
Activity 2: What’s In a Muslim Name -- Their Sources and Meanings
Activity 3: African Americans and Islam—Losing a Name, Choosing Another

Activity 4: African Americans and Islam—A Timeline Activity
Standards

National Standards for History, National Center for History in the Schools 

Grades 5-12

Era 4 Standard 2D: 

· Identify the various ways in which African Americans resisted the conditions of their enslavement and analyze the consequences--  (5-12)

· Evaluate how enslaved African Americans used religion and family to create a viable culture and ameliorate the effects of slavery.  (7-12)

Era 7 Standard 3A:

· Examine rising racial tensions, the resurgence of the Ku Klux Klan, and the emergence of Garveyism. (7-12)

Era 9 Standard 4A

· Analyze the leadership and ideology of Martin Luther King, Jr. And Malcolm X in the civil rights movement and evaluate their legacies. (7-12)

· Assess the reasons for and effectiveness of the escalation from civil disobedience to more radical protests in the civil rights movement. (9-12)

Era 10 Standard 2C

·  The student understands changing religious diversity and its impact on American institutions and values.  Analyze the position of major religious groups on political and social issues. (9-12)

Curriculum Standards for Social Studies, National Council for the Social Studies

IV Individual Development & Identity   (high school)

· Articulate personal connections to time, place, and social/cultural systems.

· Describe the ways family, religion, gender, ethnicity, nationality, socioeconomic status, and other group and cultural influences contribute to the development of a sense of self.

· Analyze the role of perceptions, attitudes, values, and beliefs in the development of personal identity.

V Individuals, Groups & Institutions (high school)

· Describe and examine belief systems basic to specific traditions and laws in contemporary and historical movements.

National Standards for Civics and Government

Standard 5  What are the rights of Citizens  (9-12)

· B. Explain the importance to the individual and to society of such personal rights as freedom of thought and conscience, freedom of expression and association.

· D. Dispositions that foster respect for individual worth and human dignity.

           Explain the meaning and importance of respect for the rights and choices of   

           individuals such as holding and advocating differing ideas and joining associations   

           to advance their views.

Process

Activity 1: Learning About Your Own Name

In the video American Muslim Teens Talk nine Muslim American students from diverse backgrounds share with us what it means to grow up Muslim in today’s America.  Among these students are two African American Muslims, Ibrahim and Fatimah. With your class view the video American Muslim Teens Talk. Use the viewing charts in the following lessons to focus discussion and elicit questions about Islam: “Learning about Stereotypes” [CREATE LINK], “Sharing Our Roots” [CREATE LINK] and “Muslim Immigration [CREATE LINK].” To answer student questions go to the many lessons about Islam and Muslims in the Education section of THE ISLAM PROJECT website [CREAT LINK TO EDUCATION SECTION].  Point out to students that although the nine students in the video represent a variety of ethnic groups, they are joined together by the faith they share in common.

Ask students the following questions to elicit what they know, or think they know, about African Americans and Islam.  

· Who were the first people in America of African descent to practice Islam? 

· Who were some of the leaders of the early African American Muslim community?

· Who are some well-known African American Muslims today?  Examples include the boxer Muhammad Ali, the poet Amiri Baraka (LeRoi Jones), the basketball player Kareem Abdul Jabbar.   As students suggest names, write them on the board.  Ask students why they presume the people on their list are Muslim?  Are they making assumptions based on the person’s name? (Note that some African Americans who admire Muslim celebrities may have Muslim or Arabic names but not be Muslim themselves, for example Paula Abdul.) Spend some time discussing with students why they think certain names “sound Muslim.”

· What other factors did students consider when suggesting names, such as the way a person dresses, or public statements he or she may have made about their religious affiliation?

Now distribute the following handout and ask students to do some preliminary research about their own names.

[IF POSSIBLE FORMAT TO TURN OUT ON ONE OR TWO COMPLETE PAGES]

                                                       Student Handout 1

How You Got Your Name

Name______________________

Sometimes our first, last and middle names (if we have them) can tell us a lot about our families, how they got to America, their religious affiliations and the people or qualities they admire.  Do you know how you got your name?  Here is an opportunity to find out more about it from the family members who helped to name you.

The first step is to interview family members.  You only need to interview one person, but you might want to interview more. Remember that even with the help of relatives  you may not be able to find out everything you want to know.

Questionnaire

· What is your last name:

	


· What can you find out about the origins of this name?  Can your family trace its name to a different country?  Does the name mean something in a different language?  Is your last name the same as your father’s, mother’s, guardians?.  If you have two last names or a hyphenated name like Kraft-Kosinski try to find out about both names.

	

	

	

	


· Did your last name change when your relatives first came to America?  If it changed, what was it before and why was it changed? 

	

	

	


· How did your family choose your first name? Were you named after another family member, someone they admired in history, a name taken from a religious text? Does it mean something in a different language? Perhaps your family simply liked the sound of your name. Are there any family stories about how or why your family chose your name?

	

	

	

	

	

	

	


· If you have a middle name, why was it chosen?  

	

	

	


· Are there any traditional first names or middle names in your family, ones that are used over and over again?  How did they get started?

	

	

	


· Are there any naming ceremonies practiced by your faith or community?

	

	

	

	


7. In your own family, are there any special terms of affection or honorific titles (like “sir,” “doctor” or “doc,” sergeant or “sarge”) that are used for parents and other relatives?  If so, tell us about them and how they came to be.  

	

	

	

	

	


8. From doing this research, what did you learn about your own name that you did not know before?

	

	

	

	

	


Debriefing Discussion:

After students have completed the assignment, post the results on a bulletin board and/or ask students to read portions of their assignments out loud.  You may also wish to tabulate the results into categories such as:

· How many and which nationalities are represented by classmates whose family names originated in a different country?

· Who/how many in the class were named after someone the family admired, after a relative, after someone in a religious text, for the sound or meaning of the name?

· How many last names are patrilineal  (descended from the father), matrilineal (descended from the mother) or a combination of both?

Activity 2: What’s In a Muslim Name?

According to Teaching About Islam & Muslims in the Public Classroom (Council on Islamic Education, 1995, p. 63), “There are over 1.2 billion Muslims around the world with diverse languages, cultures and ethnicities.  Of these, about 15-18% are Arabs.  However, because Arabic is the religious language of Islam…great numbers of Muslims throughout the world have Arabic first names or surnames….Having an  Arabic name, however, is not required of Muslims… Indeed, many Muslims have non-Arabic names.” 

Below is a list of names that Muslims often like to name their children.  Because these are Arabic names, English spelling only approximates the way they would be pronounced in Arabic and the same Arabic name may be spelled a variety of ways in English (for example, Faisal and Faysal, Kareema and Karimah).  The lists below were taken from Teaching About Islam & Muslims in the Public Schools and A Medieval Banquet in the Alhambra Palace (ed. Audrey Shabbas, AWAIR, 1991).

You can use the list to teach about Islam as appropriate to your curriculum.  For example teach about early Muslim history through the names of the Prophet’s companions.  Review the significance of the names that appear in both the Qur’an and the Bible to Muslims, Jews and Christians.

[IF POSSIBLE FORUMLATE HANDOUT BELOW ON ONE PAGE]

________________________________________________________________________

                                    Student Handout 2: What’s in a Muslim Name?

                           Girl’s Names Based on an Admirable Quality of the Word in Arabic

	Name
	  Meaning

	Farah
	Joy, cheerfulness

	Rasheedah
	Pious, conscious

	Maymunah
	Fortunate, blessed

	Karimah
	Noble, generous

	Aqeelah
	Intelligent, sensible

	Jamila
	Beautiful


                Boy’s Names Based on an Admirable Quality of the Word in Arabic

	Hakim
	Ruler, sovereign

	Shakir
	Thankful

	Jamal
	Beauty, grace

	Faysal
	Decisive

	Anwar
	More radiant

	Abd al-Baseer
	Servant of the All-Seeing


Girl’s Names Derived from the Names of Prophet’s Companions 

	Khadijah
	Wife of the Prophet

	Aisha
	Wife of the Prophet

	Fatimah
	Daughter of the Prophet

	Zaynab
	Daughter of the Prophet 


Boy’s Names Derived from the Names of the Prophet’s Companions

	Ali
	The Prophet’s cousin, the 4th caliph

	Husain 
	Ali’s son

	Uthman  or Usman
	Companion who became the 3rd caliph

	Umar or Omar
	Companion who became the 2nd caliph


Boy’s and Girl’s Names that appear in both the Qur’an and the Bible

	Ibrahim
	Abraham

	Musa
	Moses

	Issa
	Jesus

	Mariam
	Mary

	Hager
	Hager


Some prefixes attached to Muslim names and their meaning:

Hafiz, one who has memorized the entire Qur’an

Hajji or Al-hajj, added to someone’s name after they have made the pilgrimage to Mecca.

Abu, father of

Ibn, son of

Umm, mother of

Bint, daughter of

________________________________________________________________________

Now distribute the list of the first names of the students in American Muslim Teens Talk.

1. Izaz  (m) immigrant from Bangladesh

2. Umair (m) parents from Pakistan and India

3. Fatimah (f) African American

4. Nora (full name Norain) (f)  parents from Pakistan and India

5. Usman (m) immigrant from Sierra Leone

6.  Phatin (f) parents from Palestine

7. Anna (f) Father immigrated from England. Mother from the United States
8. Hager (f) Immigrant from Egypt
9. Ibrahim (m) African American
Ask students if the any of the names of the students in the video now has more meaning for them. Why are Ibrahim (Abraham) and Hager important figures in Islam? You may want to review the story of Abraham through whom Jews, Christians and Muslims trace their religious roots—Jews and Christians through Abraham, Sarah and Isaac and Muslims through Abraham, Hager and Ishmael. (For a good discussion of this Biblical story from multiple religious perspectives, see Bill Moyers’ Genesis: A Living Conversation, Doubleday, 1996.)  You can also use a variety of lessons on THE ISLAM PROJECT website such as [CREATE LINKS] the Life of Muhammad, Biographical Sketch of Muhammad’s Life, Sequencing Events in Muhammad’s Life, Key Figures in Muhammad’s Life and Islamic Concepts. You can also ask students to speculate on which of the students’ names may be variants of Arabic names such as Umair and Umar (also spelled Omar), Usman and Uthman.

Activity 3: African Americans and Islam -- Losing a Name, Choosing Another

Review with your class how Islam arrived in Spain and Africa. Go to the lesson Overview of Muslim History and the Spread of Islam [CREATE LINK] for background information. North African Muslims (known in Europe as Moors), many of whom served as navigators for the early European explorers, were the first Muslims to reach America’s shores, followed by Africans who were brought here as slaves, of whom up to 20% are estimated to have been Muslim.  (For more information go to the PBS website for This Far By Faith http://www.pbs.org/thisfarbyfaith/about/the_series.html, a series about African Americans and religion.)  Enslaved Africans were shorn of their identities in many ways. They did not have the right to practice either Islam or their indigenous faiths,  nor were they by law entitled to keep their original names.  Before the Civil War slaves were listed as property in the census and thus not listed by name. Marriages between slaves were not legally recognized and thus slaves could not inherit by law the last name of their fathers. Enslaved Africans were often given new first names by their masters. Slaves with last names often assumed the last name of their owners, or inherited by custom the last name of a previous owner, as a way to identify themselves. In Alex Haley’s  Roots: The Saga of An American Family (New York: Random House/Dell, 1974) the main character is an African Muslim who is enslaved and brought to America during the colonial era.  Because it follows his offspring down the generations it is useful for teaching about how slavery was designed to eradicate a sense of selfhood and how enslaved Africans resisted this process.

Distribute or read out loud the following quotations:

[IF POSSIBLE ARRANGE TO PRINT ON ONE SHEET]

________________________________________________________________________

                                                          Student Handout 3

Directions: Read the handout about Gustavas Vassa and Malcolm X and answer the following questions.

Although Gustavus Vassa (whose original name was Olaudah Equiano) was not a Muslim his experience of being forcibly renamed captures what it must have been  like for many Africans brought to America as slaves. Vassa, originally from Benin, was brought to Virginia, sold to a ship’s captain, and eventually bought his freedom.  His account of his life was published in 1789.  The following quotations are taken from The  Classic Slave Narratives edited by Henry Louis Gates, Jr., Mentor Books, 1987.

From The Life of Gustavus Vassa 

“We practiced circumcision like the Jews, and made offerings and feasts on that occasion in the same manner as they did.  Like them also, our children were named from some event, some circumstance, or fancied foreboding at the time of their birth.  I was named Olaudah, which, in our language, signifies ‘vicissitude or fortunate,’ also ‘one favoured, and having a loud voice and well spoken’”(page 20).

“While I was on board of this ship my captain and master named me GUSTAVUS VASSA.  I at that time I began to understand him a little, and refused to be called so, and told him, as well as I could, that I would be called JACOB; but he said I should not and still called me Gustavus.  And when I refused to answer to my new name, which at first I did, it gained me many a cuff; so at length I submitted, and by it I have been known ever since”( page 40).

Malcolm X was born in Nebraska in 1925 and grew up with the name Malcolm Little.  His father was a Baptist preacher and a follower of Marcus Garvey who advocated a return of African Americans to Africa. As a young adult Malcolm X fell into a life of  crime and spent from 1946 to 1952 in prison.  According to his autobiography, it was through the influence of his brother Reginald that Malcolm grew interested in the Nation of Islam, an organization led by Elijah Muhammad himself a follower of W.D. Fard. In 1952 as a member of the Nation of Islam Malcolm Little changed his name to Malcolm X.  When he left the Nation of Islam to become an orthodox Muslim he changed his name once again.  The following quotations are taken from  The Autobiography of Malcolm X as told to Alex Haley, Ballantine Books, 1964.

 “’You don’t even know who you are,’ [my brother] Reginald had said. ‘You don’t even know your true family name, you wouldn’t recognize your true language if you heard it.  You have been cut off by the devil white man from all true knowledge of your kind.  You have been a victim of the evil of the devil white man ever since he murdered and raped and stole you from your native land in the seeds of your forefathers…’” (page 186).

“[In the Nation of Islam] the Muslim’s ‘X’ symbolized the true African family name that he never could know.  For me, my ‘X’ replaced the white slavemaster name of ‘Little’ which some blue eyed devil named Little had imposed upon my paternal forebears.  The receipt of my ‘X’ meant that forever after in the nation of Islam, I would be known as Malcolm X.  Mr. Muhammad taught that we would keep this ‘X’ until God Himself returned and gave us a Holy Name from His own mouth” (page 229).

After Malcolm returns from the Hajj in 1964 he writes: 

“All through the night, I copied similar long letters for others who were very close to me.  Among them was Elijah Muhammad’s son Wallace Muhammad, who had expressed to me his conviction that the only possible salvation for the Nation of Islam would be its accepting and projecting a better understanding of Orthodox Islam. 

    And I wrote to my loyal assistants at my newly formed Muslim Mosque, Inc. in Harlem…asking that my letter be duplicated and distributed to the press.

   I knew that when my letter became public knowledge back in America, many would be astounded…and no less astounded would be millions of whom I did not know – who had gained during my twelve years with Elijah Muhammad a ‘hate’ image of Malcolm X….Here is what I wrote…from my heart:

     ‘…I have been blessed to visit the Holy City of Mecca.  I have made my seven circuits around the Ka’ba, led by a young Mutawaf named Muhammad.  I drank water from the well of Zem.  I ran seven times back and forth between the hills of Mt. Al-Safa and Al-Marwah.  I have prayed in the ancient city of Mina, and I have prayed on Mt. Arafat.  There were tens of thousands of pilgrims, from all over the world.  They were of all colors, from blue-eyed blonds to black skinned Africans.   But they were all participating in the same ritual, displaying a spirit of unity and brotherhood that my experiences in America had led me to believe never could exist between the white and the non-white…We were truly all the same (brothers)..’.”  El-Hajj Malik El-Shabazz   (pages 390-391).

Questions: 

· Who do you think should be empowered to name a person and why?

· Why do you value your name and your right to name your child?

· For what reasons does Olaudah value the name he was born with?

· In what way is Olaudah deprived of his identity when he is forcibly renamed?

· How does he embody the very meaning of his name when he fights to retain it?

· Why does Malcolm replace his last name with an X?  What does the X represent?

· According to Reginald, a member of the Nation of Islam, who is the devil?

· What is one thing that Malcolm learns on the Hajj that directly contradicts the teachings of the Nation of Islam and leads Malcolm to become an orthodox Muslim?

· Why do you think Malcolm X changes his name to Malik Shabazz?

· Compare and contrast the experience of Olaudah Equiano who became Gustavus Vassa to the experience of Malcolm Little, who became El-Hajj Malik  El-Shabazz. 

Activity 4: A Timeline of African Americans and Islam

Assign students to write short research reports on the following individuals, working either in pairs or individually. (Most of the names are taken from Richard Brent Turner’s Islam In the African-American Experience, Indiana University Press, 1997.)  Students can find more information in Turner’s book and on the Internet.  Before students begin their research, review with them the importance of assessing Internet sites for bias and reliability.

Make a classroom timeline that begins in 1700 and ends with the current year.  Add in significant dates in American history as they pertain to African American history and the history of the Civil Rights Movement (e.g., 1863 Emancipation Proclamation, 1954 Supreme Court decision on school desegregation).  This will provide context for the lives of individuals. 

You can assign students to write complete research reports and then to summarize key information on an index card that will be placed on the timeline (or simply ask students to write the index card without writing a complete report first).  Students should place their cards on the timeline according to the date they deem most significant in the life of the individual they are researching. 

Those students researching enslaved Africans should try to answer the following questions:

· What original sources of information do we have about this person? 

· What kind of life did this person lead before being enslaved in America?

· What kind of life did this person lead after being enslaved?  If he became free, by what means did this happen? 

· What about this person signified that he was a Muslim to other Americans?

· How did the person maintain his Muslim identity and/or practices in the face of overwhelming odds against doing so? What evidence do we have that he did so?

· How would you assess the meaning of the person’s original name?   (Direct students to use the charts in this lesson or to seek other sources of Muslim names and their meanings.)  What other names did the individual use?  Are there ways that the person attempted to translate his Muslim name into English, thereby retaining some of its meaning?

Those students researching African Americans living in the 20th century should try to answer the following questions:

· What original sources of information do we have about this person?

· What do we know about his or her early upbringing? What hardships, what advantages did his childhood offer him or her?

· How and why did this person become a Muslim?

· What beliefs did this individual hold that are consonant with or contrary to traditional Islam?  (Direct students to the lessons on THE ISLAM PROJECT website for information.)

· How did this person affect the beliefs and religious practices of other African Americans?   What was the appeal of these beliefs and practices for African Americans, especially at this time in history?  

· What leadership characteristics did this person display?

· Did this individual change his or her name? How would you assess the meaning of any new names the person assumed?   (Direct students to use the charts in this lesson or to seek other sources of Muslim names and their meanings.) 

· What if any impact did the person have on American society at large?

· What disputes if any existed between this person and other African Americans practicing Islam?  If they were resolved, how were they resolved?

· How significant was this person in terms of laying the foundation of Muslim worship in the African American community and/or America in general and why?

List of Individuals

· Job Ben Solomon  (c. 1700-1773) born Ayuba Suleiman Ibrahima Diallo in Senegal, was captured and sold into slavery and brought to Maryland.

· Yarrow Mamout, a slave in Georgetown who became free. His portrait was painted by Charles Wilson Peale in 1819.

· Abd al-Rahman Ibrahima (1762-1825) a West African Muslim prince who was captured and sold into slavery and brought to Natchez, Mississippi.

· Bilali and Salih Bilali, two Muslim men who were enslaved on the Georgia Sea Islands.  In the mid-1850s  Bilali’s great-children told his story to interviewers from the Works Progress Administration during the Great Depression.

·  Lamine Kaba , also spelled Lamen Kebe,  was born around 1780 in Africa.  He supported the efforts of the American Colonization Society which supported his eventual re-settlement in Sierra Leone.

· Omar Ibn Said, also  spelled "Sayyid," lived from approximately 1770 to 1864.  Originally a Muslim scholar, he was enslaved and brought to the Carolinas.
· Mahommah Gardo Baquaqua, who was born in the 1820s, was  kidnapped from his native Benin. First brought to Brazil as a slave, he eventually came to New York where he studied at a college founded by abolitionists.

· Mohammed Ali Ben Said, also known as Nicholas Said, was born in Bornu, West Africa in 1831. He became a world traveler as he accompanied his owners throughout much of Europe.  After winning his freedom in 1860, he joined the 55th Regiment of the Massachusetts Colored Volunteers.

· Noble Drew Ali was born in North Carolina in approximately 1886. He founded the Moorish Science Temple in Newark, New Jersey in 1913, the direct precursor of the Nation of Islam. 

· W.D. Fard is the mysterious founder of the Nation of Islam who appeared in Detroit in 1930 preaching what he called Islam and black nationalism. He disappeared in 1934.

· Elijah Muhammad (1897-1975) was born Elijah Poole in Georgia, the son of a Baptist minister.  After moving to Detroit he became a devoted follower of W.D. Fard.  He established headquarters for the Nation of Islam in Chicago. 

· Sister Clara Muhammad (1899, d?) was the wife of Elijah Muhammad and holds a place of honor in the Nation of Islam for her life’s work.  Many Muslim schools are named after her.

· Malcolm X/ Malik Shabazz (1925-1965) was a follower of Elijah Muhammad and the Nation of Islam. In the last years of his life he took issue with many of the non-orthodox tenants of  Elijah Muhammad’s version of Islam.  He broke from the Nation in the year before his assassination in New York City.  

· Betty  Shabazz (1936-1997), the wife of Malik Shabazz,  was a nurse and a member of the Nation of Islam when she met Malcolm X in 1956. After his death she became an assistant professor at Medgar Evers College in New York City.  She fought to improve childcare, health and education.

· Warith Deen Mohammed was born Wallace D. Muhammad in 1933, the seventh child of Elijah Muhammad.  In 1975 he became leader of the Nation of Islam but like Malcolm X he took issue with many tenants of the Nation of Islam for being un-Islamic, especially its race-based precepts, the deification of Fard, and prophethood of Elijah Muhammad.  He renamed the organization several times.  He is now a traditional Sunni Muslim.

· Louis Farrakhan was born Louis Eugene Walcott in 1933.  As a devoted follower of Elijah Muhammad, he re-founded the Nation of Islam. His followers are estimated to be small compared to the vast majority of African Americans Muslims who practice Sunni Islam today."
· Aminah McCloud is currently Professor of Islamic Studies at De Paul University.  She pioneered Islamic studies as a discipline in America and is an activist in addition to being a scholar. 

· *A note on African American women and Islam.   Although researchers have not uncovered the names of African American Muslim women in the pre-Civil war era, Richard Brent Turner reports that “…there is fragmentary evidence of a small African Muslim slave community that attempted to preserve Muslim identities and traditions in the nineteenth century.  In these [biographical] sketches, we also have evidence of how African Muslim women were involved in the struggle to preserve Muslim identities in America.  It appears that they played a significant role in this struggle, for their preparation of Muslim foods, their Muslim clothing, and their disciplined devotion to their religion deeply impressed their children and grandchildren” (page 35).

Sharing Information and Debriefing 

Invite students to give short oral reports on the person they researched and/or give students time to read the completed timeline.  Hold a discussion in which students draw on all they have learned to answer the following questions:

· What do the individuals who were enslaved share in common? How many were among the educated Muslim elite in their homelands, for example?  How many sought an education when possible in America?

· How might Islam have provided these individuals with a means to resist the indignities of slavery? 

· How did the names of African Muslims signify their identities?  How were their changing identities often reflected in their multiple names? 

· How did some of the enslaved manipulate white expectations in order to win their freedom?

· Why do you think there is such a long gap on the timeline between the death of individuals enslaved in America and the rebirth of Islam as practiced in the African American community?

· How did Noble Drew Ali and W.D. Fard reawaken an interest in Islam among African Americans?  

· What is unconventional and/or un-Islamic according to traditional Islam about some key beliefs of W.D. Fard, Elijah Muhammad and Louis Farrakhan? 

· What role did the Nation of Islam play in raising black pride during the civil rights era?

· In what way is Malcolm X/Malik Shabazz the pivotal figure in the history of African Americans and Islam?  
· How would you describe the role Warith Deen Mohammed plays today in the African American Muslim community?  In the American Muslim community at large?
Assessment

Rubric for Participation in Class Discussion

	Participation: 
	Comments on Student’s Participation:
	1(5:

	Participated often in discussion.


	
	

	Listened well to others,


	
	

	Comments demonstrate reflection and understanding about how names reveal our identities.
	
	

	Comments reflect that student has new appreciation of Muslim names and their meanings.
	
	

	Comments demonstrate that student learned something about the history of Islam in America as it pertains to the African American experience. 
	
	


Rubric for Completion of 

How You Got Your Name Questionnaire

	Written Work
	Comments on Student’s Work
	1(5:

	Student made effort to interview appropriate persons.
	
	

	Student filled in all or most categories depending upon available information.


	
	

	Student’s writing was neat, and answers were clear.
	
	

	Student used correct spelling and grammar.
	
	

	Student wrote a self-reflective and insightful concluding answer.
	
	


Rubric for Completion of 

Research Report on African American Individual

(if assigned)

	Research Report
	Comments on Student’s Work
	1(5:

	Student used the questions posed in the assignment to guide his or her research.
	
	

	Paper reflects that student used appropriate sources and conducted effective research.
	
	

	Student opens with strong topic sentence.
	
	

	Student’s research is organized into effective paragraphs.
	
	

	Student’s concluding paragraph shows thoughtful assessment of the legacy of the individual.
	
	

	Student wrote with clarity and style.
	
	

	Student used correct spelling and grammar.
	
	


Rubric for Completion of 

Index Card on African American Individual

	Index Card
	Comments on Student’s Work
	1(5:

	The name of the individual and the dates of his or her birth (and death) appear on top line.
	
	

	Student’s name appears on the back of the index card.
	
	

	Student has chosen an appropriate place on the class timeline to place his/her index card.
	
	

	The index card includes ample factual information and effectively summarizes the key achievements of the individual.
	
	

	The index card is accurately spelled and punctuated.
	
	


Resources

African Americans and Islam

Alford, Terry. Prince Among Slaves: The Story of an African Prince Sold in the American 

South. New York: Oxford University Press, 1977.

Haddad, Yvonne, ed. The Muslims of America.  New York: Oxford University Press, 1991.

An edited anthology about the Muslim experience in America including that of African Americans.

Haley, Alex. Roots: The Saga of An American Family.  New York: Random House/Dell, 1974.  

Haley’s main character is an African Muslim who is enslaved and brought to America during the colonial era.  It follows his offspring down the generations.

Haley, Alex. The Autobiography of Malcolm X as told to Alex Haley.  New York: Random House/Ballantine, 1964.

Malcolm X tells his life story to Alex Haley including the role that the Nation of Islam played in his life and the reasons why he left it to found his own mosque shortly before his death.  It includes the “Letter from Mecca.”  

Lee, Spike (director) Malcolm X.  Warner Home video, 1992.

The movie director re-tells the story of Malcolm X with Denzel Washington in the lead role. 

McCloud, Aminah.  African American Islam.  New York: Routledge, 1995

A book that looks at the diverse communities that comprise the Muslim African American community.
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